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Tavistock Primary and Nursery School

Reading Subject Ladder 
At Tavistock Primary and Nursery School, we place reading at the heart of our curriculum. It is the key to future success and lifelong learning. As readers who teach reading, we aim for all our children to leave us with a love of reading and to be able to read and comprehend at a level that ensures success at secondary school.
	We are Readers who Teach Reading

	Our Reading curriculum ensures all children regardless of barrier or need are entitled to a reading curriculum that enables them to understand and appreciate the world around them. This should allow them to see beyond the world below; share cultural experiences and develop the vocabulary they need to fully express themselves.
Our reading curriculum strives to foster a lifelong love of reading; built on two interdependent pillars: The Will and The Skill. Every adult models what it means to be a reader: curiosity, joy, critical thinking and a genuine love of books. We believe that children become readers when they see reading lived- out around them

Children on the Little Wandle phonics programme take home books correctly matched to their phonic ability and additional RfP books to share with an adult at home. Children who have completed the phonics programme follow our carefully sequenced and designed curriculum using high-quality texts and a structured lesson approach. Regular book-checks of individual reading books are carried out for teachers to monitor their understanding and engagement.



	THE WILL
· Celebrating reading and growing a culture of reading for pleasure
· Reading aloud to children at least once a day and sharing the pleasure of reading 
· Our Books for Life are carefully curated to provide children with the experiences they need to become life-long readers
· Developing a connection with text through Journals
· Book talk, browsing sessions and carefully monitored independent reading
· HiLo books are available in our transition library ensuring all readers find an accessible book to engage and inspire them.
· Our library is a central resource, organized by genre and topic to enable easy browsing and selection for all our pupils.
· Class libraries are displayed to invite interest and are refreshed every half term. 
· Regular browsing sessions allow greater connection to the texts available to read.
· Teachers use Devon School Library service topic boxes to augment and enhance children’s reading experience
	THE SKILL
· Little Wandle provides a systematic and rigorous structure for daily phonics teaching
· Structured progression of fluency, vocabulary and comprehension from Y2-Y6
· Rigorous summative assessment using Little Wandle, NTS standardized reading assessments, past SATs papers and the HfL fluency rubric. This combined with children’s spoken and written responses and expert teacher questioning based on the HfL Fluency Project, ensures that teaching is responsive, targeted and aligned to national benchmarks.
· . Our reading lesson structure uses Rosenshine’s principles moving from modelled to guided practice  to scaffolded and independent practice.
· Transition from phonically controlled text is carefully managed through assessment and the provision of banded books in our transition library.

	 Our curriculum and school culture prioritises reading. We believe that reading fluency is essential to future success and that, in partnership with families, we have a vital job in developing a love of reading.

Reading is a strong thread across our curriculum and timetables and we wholeheartedly believe in giving time to reading. We want all staff to model being a reader. Across the year, we promote reading through assemblies, competitions, reading challenges, children writing recommendations for our web site and of course world book day.

Adults read a quality ‘Read Aloud’ book daily to the children. This is chosen from our Books for Life reading spine, a choice of high-quality texts, from our cross-curricular themes or in discussion with the English lead.

All staff have CPD in teaching fluency and it holds a prominent role in our reading curriculum from Reception to Year 6. Fluency assessments using the multi-dimensional rubric are used to identify and plan for children whose fluency is below ARE.

We believe that a wide knowledge base and vocabulary support reading and vice versa. Therefore, we ensure our texts cover a breadth of knowledge and teach vocabulary explicitly within reading and across the curriculum.
We support families in helping their children to develop their reading ability by providing workshops and advice. 

	


	Core Texts
At Tavistock Primary and Nursery School we use Pie Corbett’s reading spine and the ‘Reading Reconsidered’ reading spine to suggest model texts used for reading lessons. Our carefully curated Books for Life provide children with the breadth and depth of reading experience required to conquer The Five Plagues of reading. Literacy Tree teaching sequences provide our model texts for writing.

Teachers can discuss other text choices with the English Lead – this ensures a broad and responsive text experience for our children whilst maintaining core classics that every child should know.

	
	EYFS
	Year One
	Year Two
	Year Three
	Year Four
	Year Five
	Year Six

	Suggested texts for lessons if not using Book for life or model writing text
	We’re going on a bear
hunt
Room on the broom Scarecrows wedding Stickman
Bag Of Nursery Rhyme - action rhymes
Each Peach Pear Plum Three Little Pigs
Jack and the beanstalk Gingerbread man (Traditional Tales) Dinosaur book
The Very Hungry Caterpillar
Are you a spider? Are you a ladybird? Are you a snail?
Handa’s surprise
Clean up
	· Traditional Stories
· The Day the Crayons Quit
· Owl Babies
· The Tiger who came to tea
· Lost and Found
· The Colour Monster
· Not now Bernard
	· Hodgeheg
· Owl that was afraid of the Dark
· Thirteen Storey Treehouse (and others from the series)
· Diary of a Killer Cat
· Roald Dahl (Charlie and the chocolate factory)
· Enid Blyton (The Enchanted Forest)
· David Walliams
	· The BFG
· Mimi and the Mountain Dragon
· The Sheep-Pig
· Paddington Goes to Town
· The Lion, the witch and the wardrobe
	· The Firework
Maker’s Daughter
· Pinocchio
· Bill’s New Frock
· Max and the Millions
· Charlotte’s Web
· Wind In the Willows
	· The Highway Man (Poem)
· The Tyger (Poem)
· Varjak Paw
· The Last Wild
· Holes
· Brightstorm
	· Darwin’s Dragons
· Pheonix
· Kensuke’s Kingdom
· There’s a boy in the girls’
bathroom
· Goodnight Mister Tom

	Model Text - writing
	
	
	· 
	· 
	· 
	
	· 


	BOOKS FOR LIFE

	N

	FS

	Y1

	Y2

	Y3

	Y4

	Y5

	Y6


	Poems to Learn by Heart

	Classic Nursery Rhymes (Twinkle,twinkle little star

1,2,3,4,5 once I caught a fish alive

Humpty Dumpty

Baa baa black sheep

Hickory Dickory Dock

Jack and Jill)

	Classic Nursery Rhymes

Hey Diddle Diddle

The Grand Old Duke of York

Polly put the kettle on

Little Miss Muffet

Incy Wincy Spider

Sing a song of sixpence

Revisit one nursery rhyme from Nursery
	Now We are Six –AA Milne

Cats Sleep Anywhere – Eleanor Farjeon

Revisit one nursery rhyme from FS
	The Owl and the Pussy Cat -Edward Lear

Ning Nang Nong – Spike Milligan

Revisit one from Y1
	Lone Dog – Irene McLeod

Boneyard Rap – Wes Magee

Revisit one nursery rhyme from FS plus a poem from Y1 or 2
	The Lake Isle of Innisfree – WB Yeats

Revisit one nursery rhyme from FS plus a poem from Y3
	In Flanders Fields – John McCrae

Revisit a poem from Y3 or Y4
	The Prayer of the Children – Elizabeth Barret Browning

The Jabberwocky – Lewis Carrol

Revisit one from Y5

	Classic Literature/archaic texts

	We’re Going on a Bear Hunt – Helen Oxenbury/Michael Rosen

Three Little Pigs – Joseph Jacobs

	The Magic Porridge Pot

	Aesop’s Fables

The Lion and the Mouse – Aesop

	The Cat in the Hat – 

Dr.Seuss

Double, Double , Toil and Trouble -

	The Lion, the Witch and the Wardrobe – C.S.Lewis

Hansel and Gretel – The Brothers Grimm

Re visit an Aesops Fable
	The Fib – George Layton

Charlotte’s Web – E.B.White

Re visit an Aesops Fable
	Tom’s Midnight Garden – Phillipa Pearce

Re visit an Aesops Fable
	The Borrowers – Mary Norton

Re visit an Aesops Fable

	Non-Linear Time Sequences

	Owl Babies – Martin Waddel

	Zoom – Istvan Banjai

	Leon and Bob – Simon James 

	Stinky Cheese Man and the other stories – 

Jon Scieszka

	The Legend of Captain Crow’s Teeth – Eoin Colfer

	The Firework Maker’s Daughter – Phillip Pullman

	Holes – Louis Sachar

	The Great War – Stories Inspired by Objects from the Great War – various authors


	Complexity of Narrator

	The Very Hungry Caterpillar – Eric Carle

	Hey Little Ant by Hannah & Philip Hoose
	The Teddy Bear by David McPhail

	Fantastic Mr.Fox – Roald Dahl

	The Ankle Grabber – Rose Impey

	The Boy at the Back of the Classroom – Onjali Rauf

	Skellig – David Almond

	Wonder – RL.Palacio


	Complexity of Plot

	Each, Peach, Pear, Plum – Allan and Janey Ahlberg

	(Poem) ‘I do not mind you winter wind’ Jack Prelutsky

	Where the Wild Things Are

Maurice Sendak

	Come Away from the Water, Shirley – John Burningham

	The Secret of Platform 13 – Eva Ibbotsen

	The Iron Man – Ted Hughes

	Boy in the Girl’s Bathroom – Louis Sachar

	The Lost Thing – Shaun Tan


	Resistant Texts

	The Train Ride – June Crebbin

	Wave – Suzy lee

	Lost and Found – Oliver Jeffers

	Not Now Bernard – David McKee

	The Viewer – Gary Crew

	The Book with No Pictures – B.J.Novak

	The Arrival – Shaun Tan

	Harry Miller’s Run – David Almond


	Non-Fiction

	Life –Size Dinosaur – Sophy Henn

	We all have different families by Melissa Higgens
	We all have different families by Melissa Higgens
	The Darkest Dark – Chris Hadfield

	The Legend of Tutankhamun – Sally Jane Morgan

	Survivors : extraordinary tales from the wild and beyond – Kerry Hyndman

	The Big Book of the UK – Imogen Russell Williams

The Street Beneath my feet – Charlotte Guillan

	Incredible Jobs You’ve Probably Never Heard Of Before – Natalie Labarre



	

	Building on Little Wandle: Transition
By the end of KS1, children have been taught SSP through the scheme Little Wandle, ensuring they:

· Can decode with increasing automaticity

· Recognise common exception words

· Read simple texts with growing fluency  
Language, story and meaning in FS and Year 1
Children in the early years and Year 1, alongside phonics teaching, also engage in the vocabulary and language -rich approaches, Drawing Club and Curious Quests. These approaches:

· Expose pupils to high-quality texts and stories

· Develop vocabulary, oral fluency and narrative understanding

· Support pupils in developing early comprehension skills

Year 2 is a bridge between early reading and phonics and our structured reading curriculum:

Pupils who still require phonics continue to receive Little Wandle support until secure
All pupils take part in whole class reading lessons, planned and assessed using our KPIs, unless they need to be withdrawn to better meet their needs


	https://www.littlewandle.org.uk/resources/my-letters-and-sounds/reading-leaders/teaching/
Use link to see detail of Little Wandle curriculum content, coverage and progression EYFS-Y1

	Key Performance Indicators

Using the NC requirements, our KPI’s from Y2 – Y6 set out the essential skills pupils must master to become confident, fluent readers. They cover the progressive development of:

accuracy, prosody, reading rate, clarifying, summarising, retrieval, inference and language choice.

Teachers use the KPi’s and the ‘Almost/Meeting/Exceeding ‘ descriptors to support precise planning, adaptation, assessment and intervention. Non KPI’s are included and are planned for to ensure pupils receive a broad and rich reading curriculum by the end of the year.


	Adaptation

Reading is an inclusive act.’

All teachers must make adaptations to the reading lesson to ensure all needs are met.



	Teachers must:

· Assess regularly and accurately.

· Use Phonics first approach where needed.

· Consult the SENDco where appropriate

· Set clear fluency and vocabulary objectives in each lesson

· Use assessments to drive progress

· Deploy targeted support within lessons

· Adapt lessons not just outcomes e.g vocabulary pre-teaching

· Work collaboratively to meet needs across classes and year groups

	

	
	Session
	Structure in brief
	Additional Details and examples of content

	Years 2,3 and 4
	Monday
	Fluency Vocabulary
	Fluency 10mins: Use of echo reading and close reading of this week’s text.
Focus on one (or more) of objectives 1-3, modelling through echo and close reading.
Paired or group activities to practise and improve chosen fluency objective (e.g. think aloud, expressive reading, guess my feeling, timed reads (60 second read),phonics to decode). Use HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Vocabulary 20mins: Adult pre-selects around 10 tier 2/3 words  from this week’s texts and highlights these.
The adult explains and explores each word in turn. During this time, children should be actively engaged (e.g. by writing words on whiteboards/definitions on photocopy of the text etc.). Session 3 Vocabulary training powerpoint and resources here

The children practise their knowledge of these words using our principles of teaching vocabulary and ideas from Devon’s Vocabulary Project -resources here

	Years 5 and 6
	Monday
	Fluency Objectives 1-3
	Fluency 10mins: Use of echo reading and close reading of this week’s text.
Paired – Continue to read text and use Readers’ Theatre to assess and give feedback. Ongoing each week – teacher to notice significant progress or need. Use HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Interventions to support and improve fluency for lower ability readers / SEN / EAL – use PINS training overview 


	Years 2,3 and 4
	Tuesday
	Fluency Immersion
	Fluency 10mins: Use of echo reading and close reading of this week’s text.
Focus on one (or more) of objectives 1-3, modelling through echo and close reading.
Paired or group activities to practise and improve chosen fluency objective (e.g. think alouds, expressive reading, guess my feeling, timed reads, phonics to decode). Repeat HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Immersion 20mins: Class, paired and individual reflections on this week’s text. The questions from Alan Peat’s Guided Reading and sentence stems  can be useful as a starting point for planning questioning in this session or a reciprocal reading session could be used.

	Years 5 and 6
	Tuesday
	Fluency Vocabulary Objectives 1-4
	Fluency 10mins: Use of echo reading and close reading of this week’s text.
Repeat HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Teacher to choose 6 higher level / unfamiliar words from class text. Teacher should assess understanding of Tier 2 words before making selection. Can the children work out the meaning from the context / clues / similarities to known words etc.
Independent / targeted / supported task
Answer SATs style questions EDITABLE PROFORMA about the chosen words from the class text.  SATS Q stems found here Mark together to address any misconceptions.
SEN / EAL to be differentiated and supported by adult.

	Years 2,3 and 4
	Wednesday
	Reading objective 4 to 8 Modelled/Guided
	Teachers to develop the understanding of the reading skill. Then, using SATs style question stems, teachers model and then guide children by unpicking the questions on this week’s text and then retrieving and writing the answer.

	Years 5 and 6
	Wednesday
	Retrieval Inference Objectives 6 and 7
	Teacher to ask questions / model answering retrieval and inference style questions about the class text.
Independent / targeted / supported task
Answer retrieval and inference SATs style questions about the class text. Mark together to address any misconceptions. SEN / EAL to be differentiated and supported by adult.

	Years 2,3 and 4
	Thursday
	Reading objective 4 to 8 Independent and deepening understanding
	Children answer a range of different SATs style questions focusing on the specific skill taught that week, ensuring that the children are experiencing a range of question styles and visual representations. To support different needs:
· For children who found Wednesday’s session challenging, provide adult support, scaffolding or hugging closely to the style of questions used in the modelling session.
· For children who are secure, provide a greater variation in question styles and additional opportunities to show deeper understanding of the text (the exceeding guidance on our reading objectives can be useful for planning this).


	Years 5 and 6
	Thursday
	Summarising Language Choice Objectives 5 and 8
	Teacher to ask questions / model answering summarising and language choice style questions about the class text. Across each term, include questions that teach KPIs 8b and 8c and non KPI objectives.
Independent / targeted / supported task
Answer summarising, language choice, comparisons and author viewpoints SATs style questions about the class text. Mark together to address any misconceptions.
SEN / EAL to be differentiated and supported by adult.

	Years 2,3 and 4
	Friday
	Independent Application Reading objectives 4 to 8
	Friday’s session gives children the opportunity to recall and use the reading skills they have developed independently. This could be achieved using a high-quality published comprehension resource (Twinkl assessment or CGP are really good, the Twinkl reading comp and 60 second reads are not suitable). Alternatively, you could do:

· Additional independent practice of the same objective as Wednesday and Thursday, but with a new text.
· Additional independent practice of the same objective as Wednesday and Thursday, but with more variation in question structures.
Repeat HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Although this is independent, the adults can work with individuals to support or challenge them on the task. It isn’t a test! Adults can also use this to assess what children are finding difficult to inform future planning.

	Years 5 and 6
	Friday
	Independent Application 
Reading objectives 4 to 8
	Friday’s session gives children the opportunity to recall and use the reading skills they have developed independently. This could be achieved using a high-quality published comprehension resource or securing understanding from this week’s text BY:
Repeat HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension.
Complete SATs style Q’s independently or with T/TA as appropriate
Ensure that all text types are covered / link to text types taught in writing.
SEN / EAL to be differentiated and supported by adult.

	Y3-6, Y2 from Summer Term

Minimum Journal entry requirements:

· Within the first two weeks of every half term evidence of either:

· Bookshelf book browsing 

· Cross curricular book browsing 

· HfL style WWWWHI (Who, where, when, what, how, inference) questions to develop comprehension answers recorded at least twice to show development OR SATs style questions marked together.

· There must be at least two written entries relating to comprehension of the focus text per week

· At least one written entry relating to the vocabulary work (activity or SATs style questions) from the focus text per week.

· Evidence of text marking for each focus text.

· Bookshelf showing reading records for each child is up to date.

Evidence of coverage of 9+ KPI’s by the end of the year.


	Objective
Number
	Reading
Element
	Year 2

	1
	Accuracy
	1a. KPI Read most common exception words.
Almost: Pupil can read many common exception words. Meeting: Pupil can read most common exception words.
Exceeding: Pupil can read all the Y1 and 2 common exception words and many of the words from the KS2 lists.

	
	
	1b. KPI Read most words containing common suffixes.
Almost: Pupil can read accurately by blending the sounds in words that contain the common graphemes for all 40+ phonemes. Meeting: Pupil can read most words containing common suffixes.
Exceeding: Pupil can use phonic strategies and knowledge of suffixes when reading unknown words aloud, including those using long vowel phonemes that have several representations, e.g. ai a_e, or graphemes that have more than one sound, e.g. bread, read, beach; said, plaid, raid .

	
	
	1c. KPI Read accurately most words of two or more syllables.
Almost: Pupil can read accurately some words of two or more syllables that contain the common graphemes. Meeting: Pupil can read accurately most words of two or more syllables.
Exceeding: Pupil can use an expanding range of syllables to read unknown polysyllabic words, including knowledge of common prefixes and suffixes e.g. un-import-ant.

	
	
	1d. KPI Pupil can sound out most unfamiliar words accurately, without undue hesitation.
Almost: Pupil can sound out many unfamiliar words accurately.
Meeting: Pupil can sound out most unfamiliar words accurately, without undue hesitation.
Exceeding: Pupil can use knowledge of graphemes, parts of a word and known words to accurately read most unknown words, including words above their expected age range.

	
	
	1e. KPI Check that what they have read makes sense to them.
Almost: Pupil can identify when reading does not make sense and sometimes self-corrects in order for the text to make sense. Meeting: Pupil can check that what they have read makes sense to them, correcting any inaccurate reading.
Exceeding: Pupil can identify when reading does not make sense and use a range of strategies to self-correct in order for the text to make sense.

	2
	Prosody
	2. Know the function of full stops, question marks and exclamation marks when reading and shows this in their reading aloud.
Almost: Pupil knows the function of full stops when reading and shows this in their reading aloud.
Meeting: Pupil knows the function of full stops, question marks and exclamation marks when reading and shows this in their reading aloud.
Exceeding: Pupil knows the function of full stops, question marks, exclamation marks and commas when reading and shows this in their reading aloud.

	3
	Rate
	3. KPI In age appropriate books, the pupil can read words fluently and accurately without overt sounding and blending (approx. over 90 words a minute).
Almost: Pupil can read aloud many words quickly and accurately without overt sounding and blending.
Meeting: read most words accurately without overt sounding and blending, and sufficiently fluently to allow them to focus on their understanding rather than on decoding individual words. Exceeding: Pupil can read books above those expected at their age both fluently and accurately at over 90 words per minute.


	4
	Clarifying
	4. Discuss the meaning of unknown words, drawing on knowledge of words they already know and background information about the text.
Almost: Pupil is beginning to discuss the meaning of unknown words.
Meeting: Pupil is able to discuss the meaning of words, drawing on knowledge of words they already know and background information about the text.
Exceeding: Pupil can give plausible meanings for unknown words, drawing on phonic, semantic and syntactic knowledge.

	5
	Summarising
	5. KPI Summarise a story and non-fiction text, giving the main points clearly in sequence.
Almost: Pupil is able to give a brief summary of a story in sequence. Meeting: Pupil can explain what has happened so far in what they have read.
Exceeding: Pupil can summarise a story in sequence and is able to identify the main idea from each section or paragraph of a non-fiction text.

	6
	Retrieval
	6. KPI answer questions about a text by retrieving relevant information.
Almost: In discussion with the teacher, the pupil can answer questions about a book that is read to them.
Meeting: Pupil can answer questions about a text they have read, both orally and in writing. Exceeding: Pupil can, in a book they are reading independently, answer a wide range of questions, finding relevant points in the text quickly and effectively.

	7
	Inference
	7. KPI Make some inferences on the basis of what is being said and done.
Almost: In discussion with the teacher, the pupil can make simple inferences in a familiar book that is read to them. Meeting: Pupil can make some inferences on the basis of what is being said and done.
Exceeding: Pupil can, in a book they are reading independently, make inferences about what they have read.

	8
	Choice of Language
	8. Explain why an author has used a particular word.
Almost: Pupil can explain why an author has used a particular word, with support. Meeting: Pupil can explain why an author has used a particular word.
Exceeding: Pupil can talk about why a writer has chosen to use particular words and what effect they hoped to have on the reader.

	Non-KPIs
	Various
	9. Read words with contractions, e.g. I’m, I’ll, we’ll, he’s and understand that the apostrophe represents the omitted letter(s).
10. Make predictions about what a text will be like using a range of clues (e.g. experience of books written by the same author, experience of books already read on a similar theme, book title, cover and blurb) and use these predictions to make book choices.
11. Find the answers to questions, both written and oral, about a text they have read.
12. Locate information in non-fiction texts, including use of the contents and index pages.
13. Exceeding: Make plausible predictions about what might happen on the basis of what has been read so far.
14. Exceeding: Make links between the book they are reading and other books they have read.


	Reading Curriculum Year 3

	Children need to be able to achieve objectives numbered 4 onwards both orally AND IN WRITING to be considered to be working at age related expectations. Ensure opportunities for vocabulary building and knowledge building are also built in to reading lessons.
Each objective has guidance on what ‘expected’ would look like (referred to as ‘meeting’ below). It also suggests a stepping stone (‘almost’) for those working within to be supported with and what this could look like for a child exceeding age expectations.
The KPIs 1-8 are used to assess the children at the end of the year. The non-KPIs are additional objectives to be taught during the year.

	Objective
Number
	Reading
Element
	Year 3

	1
	Accuracy
	1a. KPI Read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.
Almost: Pupil can read further exception words.
Meeting: Pupil can read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word.
Exceeding: Pupil can read further exception words, noting the unusual correspondences between spelling and sound, alternative spellings of phonemes and where these occur in the word.

	
	
	1b. KPI Read independently without overt sounding out, using a range of strategies appropriately, including phonics and knowledge of prefixes, suffixes and root words.
Almost: Pupil can read independently using a range of strategies appropriately, including decoding, with some sounding out.
Meeting: Pupil can read independently without overt sounding out, using a range of strategies appropriately, including phonics and knowledge of prefixes, suffixes and root words. Exceeding: Pupil can read age appropriate texts with accuracy and confidence.

	2
	Prosody
	2. KPI Read aloud with intonation and expression, taking into account higher standard punctuation, including … ()
Almost: Pupil can read aloud with intonation and expression, taking into account some punctuation.
Meeting: Pupil can read aloud with intonation and expression, taking into account higher standard punctuation, including … ().
Exceeding: Pupil can read aloud using intonation and expression, taking the reader into account.

	3
	Rate
	3. KPI In age appropriate books, the pupil can read words fluently and accurately without overt sounding and blending at a rate of at least 110 words per minute.
Almost: Pupil can read unknown age appropriate books fluently and accurately at a rate of at least 90 words per minute.. Meeting: Pupil can read unknown age appropriate books fluently and accurately at a rate of at least 110 words per minute.
Exceeding: Pupil can read books above those expected at their age both fluently and accurately at over 110 words per minute.

	4
	Clarifying
	4. KPI Identify words or areas in the text which they don't understand and try to clarify meaning.
Almost: Pupil can identify words or areas in the text which they don't understand and seek information to clarify meaning through asking adults or peers.
Meeting: Pupil can identify words or areas in the text which they don't understand and try to clarify meaning through use of life experiences, knowledge of other similar words and research, with some adult support.
Exceeding: Pupil can identify words or areas in the text which they don't understand and try to clarify meaning through use of life experiences, knowledge of other similar words and research.

	5
	Summarising
	5. KPI Summarise and explain the main points in a text, using understanding of the purpose of paragraphs and chapters to support this (the way in which writers use paragraphs and chapters to group related ideas together).
Almost: Pupil can summarise and explain the main points in a text, referring back to the text to support this.
Meeting: Pupil can summarise and explain the main points in a text, using understanding of the purpose of paragraphs and chapters to support this (the way in which writers use paragraphs and chapters to group related ideas together).
Exceeding: Pupil can summarise and explain the main points in a text, using understanding of the purpose of paragraphs and chapters to support this (the way in which writers use paragraphs and
chapters to group related ideas together and use of topic sentence to get the gist of a paragraph quickly).

	6
	Retrieval
	6a. KPI Use text marking to support retrieval of information or ideas from texts (e.g. highlighting, notes in the margin) in response to oral and written questions.
Almost: Pupil can locate and highlight specifically asked for words or sections of texts.
Meeting: Pupil can use text marking to support retrieval of information or ideas from texts (e.g. highlighting, notes in the margin) in response to oral and written questions.
Exceeding: Pupil can use text marking to support retrieval of information or ideas from texts (e.g. highlighting, notes in the margin) in response to a variety of written question types.

	
	
	6b. KPI Quote directly from the text to support thoughts and discussions and answer written questions.
Almost: Pupil can find and copy words and phrases directly from the text to support thoughts and discussions. . Meeting: Pupil can quote directly from the text to support thoughts and discussions and answer written questions.
Exceeding: Pupil can quote directly from the text to support thoughts and discussions and answer a wide variety of written questions.


	7
	Inference
	7. KPI Begin to read between the lines to explain what characters are thinking / feeling and the way they act.
Almost: Pupil can explain how and why main characters act in certain ways, using evidence from the text.
Meeting: Pupil is beginning to read between the lines to explain what characters are thinking / feeling and the way they act. Exceeding: Pupil can read between the lines to explain what characters are thinking / feeling and the way they act.

	8
	Choice of Language
	8a. KPI Comment on the author’s choice of language to create mood, paint a picture and build tension.
Almost: Pupil can identify where language is used to create mood, paint a picture or build tension.
Meeting: Pupil can comment on the author’s choice of language to create mood, build tension and paint a picture..
Exceeding: Pupil can comment on the author’s choice of language to create mood, build tension and paint a picture and suggest how this language choice reflects authorial intent.

	
	
	8b. KPI Recognise how a character is presented through description, dialogue and action and respond to this with reference to the text.
Almost: Pupil can discuss how characters are built from small details.
Meeting: Pupil can recognise how a character is presented through description, dialogue and action and respond to this with reference to the text. Exceeding: Pupil can recognise authorial intent from action, dialogue and description of characters.

	Non-KPIs
	Various
	9. Begin to distinguish between fact and opinion in texts.
10a. Begin to identify differences between different fiction genres.
10b. Identify and compare language and organisational features of some different non-fiction text types.
11. Make plausible predictions based on knowledge from / of the text and wider connections (e.g. underlying themes and ideas; other books by same author; a personal connection the child makes; a connection the child makes to wider experiences).
12. Use knowledge of alphabetical order to use contents and index pages; dictionaries and thesauruses to locate information.


	Reading Curriculum Years 4-6

	Children need to be able to achieve objectives numbered 4 onwards both orally AND IN WRITING to be considered to be working at age related expectations. Ensure opportunities for vocabulary building and knowledge building are also built in to reading lessons.
Each objective has guidance on what ‘expected’ would look like (referred to as ‘meeting’ below). It also suggests a stepping stone (‘almost’) for those working within to be supported with and what this could look like for a child exceeding age expectations.
The KPIs 1-8 are used to assess the children at the end of the year. The non-KPIs are additional objectives to be taught during the year.

	Objective
Number
	Reading
Element
	Year 4

	1
	Accuracy
	1. KPI Read an age appropriate text without overt sounding out, inaccuracy or hesitation.
Almost: Pupil is able to read an age approrpiate text with few instances of overt sounding out or inaccuracy. Meeting: Pupil can read an age appropriate text without overt sounding out, inaccuracy or hesitation.
Exceeding: Pupil can read an age appropriate text confidently, fluently and with accuracy.

	2
	Prosody
	2. KPI Read aloud with fluency and expression, taking punctuation and author’s intent into account.
Almost: Pupil can read aloud with intonation and expression, taking a range of punctuation into account. Meeting: Pupil can read aloud with fluency and expression, taking punctuation and author’s intent into account.
Exceeding: Pupil can read challenging texts aloud with pace, fluency and expression, taking punctuation and author’s intent into account.

	3
	Rate
	3. KPI In age appropriate books, the pupil can read words fluently and accurately without overt sounding and blending at a rate of at least 130 words per minute.
Almost: Pupil can accurately read an age appropriate text at a rate of 110 words per minute. Meeting: Pupil can accurately read an age appropriate text at a rate of 130 words per minute.
Exceeding: Pupil can read a text above their age range accurately and at a rate of at least 130 words per minute.

	4
	Clarifying
	4. KPI Clarify the meanings of ambitious words and / or phrases in context(appropriate level / standard text).


	
	
	Almost: Pupil can offer plausible meanings of ambitious words and / or phrases in context(appropriate level / standard text). Meeting: Pupil can clarify the meanings of ambitious words and / or phrases in context.
Exceeding: Pupil can clarify the meanings of ambitious words and / or phrases in context, using a wide variety of strategies for clarification.

	5
	Summarising
	5. KPI Summarise the main ideas and supporting key details in each section of a non-fiction text and give a summary of each section of a fiction text.
Almost: Pupil can summarise and explain the main points in a text. Meeting: Pupil can summarise the main ideas and supporting key details in each section of a non-fiction text and give a summary of each section of a fiction text.
Exceeding: Pupil can use their understanding of text structure and organisation to quickly identify the main ideas and supporting key details of a non-fiction text. They can summarise each section of a fiction text, including additional details and descriptions.

	6
	Retrieval
	6a. KPI Locate information quickly and effectively from a range of sources by using techniques, such as text marking, skimming and scanning and knowledge of text structure.
Almost: Pupil can use knowledge of text structure and skimming and scanning to locate information (e.g. use appropriate heading and sub-heading in non-fiction, find relevant paragraph / chapter in fiction).
Meeting: Pupil can locate information quickly and effectively from a range of sources by using techniques, such as text marking, skimming and scanning and knowledge of text structure (indexes, subheading etc.).
Exceeding: Pupil can locate information quickly and effectively from a range of sources by using a wide variety of techniques, such as text marking, skimming and scanning and knowledge of text structure (indexes, subheading etc.).

	
	
	6b. KPI Refer to the text to support opinions and predictions. (Sum up what you have to find / discuss / think about; make your point / state your thoughts and ideas; find evidence in and / or around the text to support your views.)
Almost: Pupil can quote directly from the text to answer questions.
Meeting: Pupil can refer to the text to support opinions and predictions(Sum up what you have to find / discuss / think about; make your point / state your thoughts and ideas; find evidence in and / or around the text to support your views.) Exceeding: Pupil can refer to the text to support opinions and elaborate (clarify your thinking by elaborating on and justifying your views, using additional evidence and linking to wider knowledge/experiences).

	7
	Inference
	7a. KPI Read between the lines, using clues from action, dialogue and description to interpret meaning and / or explain what characters are thinking / feeling and the way they act.
Almost: Pupil can discuss how an author builds a character through dialogue, action and description. Meeting: Pupil can read between the lines, using clues from action, dialogue and description to interpret meaning and / or explain what characters are thinking / feeling and the way they act.
Exceeding: Pupil can comment on authorial intent in the way that they build a character through dialogue, action and description.


	Objective
Number
	Reading
Element
	Year 5

	1
	Accuracy
	1. KPI Read an age appropriate text with accuracy.
Almost: Pupil is beginning to read age appropriate texts accurately.
Meeting: Pupil can read an age appropriate text accurately, including use of correct suffixes, use of phonic knowledge to attempt unknown words and reading words and letters in the correct order. Exceeding: Pupil can read books above their age range accurately.

	2
	Prosody
	2. KPI Read aloud with intonation that shows understanding.
Almost: Pupil can read aloud with intonation which takes account of punctuation. Meeting: Pupil can read aloud with intonation that shows understanding.
Exceeding: Pupil can read fluently, accurately and expressively to a wider audience, using intonation effectively to help the audience to better understand nuances in the text.

	3
	Rate
	3. KPI Accurately read an age appropriate text at a rate of 145 words per minute.
Almost: Pupil can accurately read an age appropriate text at a rate of 130 words per minute. Meeting: Pupil can accurately read an age appropriate text at a rate of 145 words per minute.
Exceeding: Pupil can read a text above their age range accurately and at a rate of at least 145 words per minute.

	4
	Clarifying
	4. KPI Work out the meaning of unknown words from the way they are used in context.
Almost: Pupil can make plausible attempts to work out the meaning of unknown words from the way they are used in context. Meeting: Pupil can work out the meaning of unknown words from the ay they are used in context.
Exceeding: Pupil can work out the meaning of unknown words from the way they are used in context, using a range of strategies.

	5
	Summarising
	5a. KPI Summarise the main ideas of more than one paragraph of non-fiction texts they have read and identify the key details which support the main idea.
Almost: Pupil can, with support, identify the main ideas of a section of text they have read.
Meeting: Pupil can identify the main ideas of a section of text they have read and identify key details which support the main idea. Exceeding: Pupil can use main ideas and supporting key details to write expanded answers to questions about a range of non-fiction texts.

	
	
	5b. KPI Summarise the main details of a section of age appropriate fiction that they have read independently.


	
	
	Almost: Pupil can identify the main idea of a section of fiction, for example identifying the main event in a paragraph. br>Meeting: Pupil can summarise the main details of a section of age approrpriate fiction that they have read independently, including description and details from the text.
Exceeding: Pupil can summarise the main details of a section of age approrpriate fiction that they have read independently, including identifying author's viewpoint or use of sarcasm or nuance.

	6
	Retrieval
	6. KPI Retrieve and collate key ideas and information, using skimming, scanning and other methods such as contents and index pages, from a range of sources.
Almost: Pupil can skim and scan non-fiction texts to speed up retrieval.
Meeting: Pupil can retrieve and collate key ideas and information, using skimming, scanning and other methods such as contents and index pages, from a range of sources. Exceeding: Pupil independently chooses efficient methods to retrieve and research information across the curriculum.

	7
	Inference
	7. KPI Draw inferences such as characters' feelings, thoughts and motives, from their actions, justifying these inferences with evidence from the text.
Almost: Pupil can draw inferences such as characters' feelings, thoughts and motives, from their actions, justifying these inferences with evidence from the text with some support. Meeting: Pupil can draw inferences such as characters' feelings, thoughts and motives, from their actions, justfying these inferences with evidence from the text.
Exceeding: Pupil can explore inference in texts to support and justify predictions and opinions from different points of the text.

	8
	Choice of Language
	8a. KPI Discuss the difference between literal and figurative language and the effects of imagery,including metaphor, simile and analogy.
Almost: Pupil can discuss the difference between literal and figurative language.
Meeting: Pupil can identify types of figurative language in reading and explain the effect of a specific example on the reader. Exceeding: Pupil can discuss the success of figurative language used by the author and the impact a specific example has on the reader.

	
	Author viewpoint
	8b. KPI Identify author's viewpoint of a character or setting, justifying this view with evidence from the text.
Almost: Pupil can describe character traits of a character or mood of a setting.
Meeting: Pupil can describe character traits of a character or mood of a setting, using examples from the text to justify opinion.
Exceeding: Pupil can Pupil can describe character traits of a character or mood of a setting, using a range of examples from the text to justify and expand on their opinion.

	Non-KPIs
	Various
	9. Evaluate the success of a text providing evidence that refers to language,theme and style.
10. Begin to evaluate how messages, moods, feelings and attitudes are conveyed in poetry, prose and non-fiction, making reference to the text.
11. Explain the structural devices an author has used to organise a text (e.g. going beyond the superficially obvious in fiction, such as decisions about plot structure or flash backs / flash forwards; in
non-fiction, looking at devices and decisions the writer has made in multi-genre texts).


	Objective
Number
	Reading
Element
	Year 6

	1
	Accuracy
	1. KPI Read an age-appropriate text accurately.
Almost: Pupil is able to read a text a maximum of two years below their age Year mostly accurately. Meeting: Pupil is able to read an age appropriate text accurately, with few mistakes or hesitations.
Exceeding: Pupil can read texts above their age Year accurately.

	2
	Prosody
	2. KPI Read aloud with intonation that shows understanding.
Almost: Pupil is beginning to read aloud with intonation that shows understanding, taking account of syntax and meaning to alter their intonation, emphasis and expression, with support. Meeting: Pupil can read aloud with intonation that shows understanding, taking account of syntax and meaning to alter their intonation, emphasis and expression.
Exceeding: Pupil consistently and confidently reads aloud with intonation that shows understanding, taking account of syntax and meaning to alter their intonation, emphasis and expression.

	3
	Rate
	3. KPI Read age-appropriate books with confidence and fluency (including whole novels).
Almost: Pupil can read age-appropriate books at a rate of 120 words per minute.
Meeting: Pupil can read age-appropriate books with confidence and fluency (including whole novels) at a rate of 150 words per minute. Exceeding: Pupil can read books above their age range with confidence and fluency (including whole novels).

	4
	Clarifying
	4a. KPI Work out the meaning of words from the context.
Almost: Pupil can work out the meaning of words from the context, with support.
Meeting: Pupil can work out the meaning of words from the context, drawing on wider knowledge and phonic, syntactic and semantic clues.
Exceeding: Pupil can work out the meaning of words from the context.

	
	
	NOT KPI 4b. Check the text makes sense to them, discussing their understanding and exploring the meaning of words and phrases.
Almost: Pupil is beginning to check the text makes sense to them, discussing their understanding and exploring the meaning of words and phrases.
Meeting: Pupil can check the text makes sense to them, discussing their understanding, widening their knowledge and vocabulary and exploring the meaning of words and phrases.
Exceeding: Pupil can check the text makes sense to them, discussing their understanding and drawing on a wide knowledge and vocabulary base to justify their thoughts.


	5
	Summarising
	5. KPI Summarise main ideas, identifying key details and using quotations for illustration.
Almost: Pupil can summarise key ideas and identify details with reference to the text, with support. Meeting: Pupil can summarise main ideas, identifying key details and using quotations for illustration. Exceeding: Summarise key ideas and identify details with reference to different points of texts.

	6
	Retrieval
	6a. KPI Use quotations and text references to support ideas and arguments.
Almost: Pupil can use quotations and text references to support ideas and arguments, with support. Meeting: Pupil can use quotations and text references to support ideas and arguments.
Exceeding: Pupil can use quotations and text references for different points in the text and across a range of texts to support ideas and arguments.

	
	
	6b. KPI Retrieve information from non-fiction.
Almost: Pupil is beginning to retrieve information from non-fiction. Meeting: Pupil can retrieve information from non-fiction, drawing on knowledge of structure (e.g. topic sentences) and organisation (e.g. subheadings) to find the relevant section of text quickly.
Exceeding: Pupil can retrieve information from non-fiction, drawing on knowledge of structure and organisation to find information efficiently.

	7
	Inference
	7a. KPI Explain and discuss their understanding of what they have read, drawing inferences and justifying these with evidence.
Almost: Pupil can securely make inferences firmly rooted in the evidence in the text, with support. Meeting: Pupil can securely make inferences, supporting with firmly rooted evidence in the text.
Exceeding: Pupil can write a reasoned argument to support their inferences quoting the evidence from the text, expanding their answer to several pertinent points.

	
	
	7b. KPI Draw inferences about a character’s feelings, thoughts, motives and character, supporting their view with evidence from the text.
Almost: Pupil can draw inferences about a character's feelings, thoughts, motives and character, and attempt to support their view with evidence from the text. Meeting: Pupil can draw inferences about a character’s feelings, thoughts, motives and character, supporting their view with evidence from the text.
Exceeding: Pupil can draw inferences about a character’s feelings, thoughts, motives and character, supporting their view with evidence from the text, giving more than one answer and expanding on their reasoning.

	8
	Choice of Language
	8a. KPI Evaluate how authors use language, including figurative language, considering the impact on the reader.
Almost: Pupil is beginning to evaluate how authors use language, including figurative language, considering the impact on the reader. Meeting: Pupil can evaluate how authors use language, including figurative language, considering the impact on the reader.
Exceeding: Pupil can evaluate how authors use language, including figurative language, considering the impact on the reader, drawing on a wide knowledge of figurative and literary devices.

	
	
	8b. KPI Make comparisons within and across books.
Almost: Pupil can clearly identify and retrieve similarities and differences from different points in a text and across a range of texts.
Meeting: Pupil can clearly identify and retrieve similarities and differences from different points in a text and across a range of texts. Exceeding: Pupil can clearly identify and retrieve similarities and differences from different points in a text and across a range of texts.

	
	
	8c. KPI Identify and explain comparisons used by authors and their effect on the reader.
Almost: Pupil can identify where an author has made a comparison.
Meeting: Pupil can explain why an author has chosen to make a particular comparison, commenting on the two elements compared and what links them. They can comment on its success or the impact on the reader.
Exceeding: Pupil can explain why an author has chosen to make a particular comparison, and expand on how this impacts the mood and viewpoint of the text.

	Non-KPIs
	Various
	9. Predict what might happen from details stated and implied.
10. Distinguish between statements of fact and opinion.
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